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SECTION 1: 

 

School Context 

Scoil Pól is a co-educational voluntary secondary school, under the trusteeship of the Le Chéile 

Schools’ Trust. The school is located in the town of Kilfinane in south Co. Limerick and is the only 

post-primary school in the town. Scoil Pól currently has an enrolment of 227 students. The school 

places great emphasis on assisting students to achieve to the best of their academic ability and to 

also develop personally, socially, spiritually and vocationally. 

 

Given the small number of students in the school, one of the greatest challenges facing us is the 

provision of a broadly based curriculum suitable for both boys and girls. Scoil Pól offers the Junior 

Certificate, Leaving Certificate, Transition Year, Leaving Certificate Applied and Leaving Certificate 

Vocational Programmes to students in the school.  As numbers in year groups are small, teachers 

meet an extremely wide variety of abilities and levels within each of the classes they teach.  

 

The focus group for this project is our 2nd yr Wood Technology and Technical Graphics group. There 

are 15 students in the group of mixed abilities. It is our intention to involve other subjects in the 

project as the students become familiar with assessment techniques. 
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SECTION 2: 

 

Rationale 

For this project, the focus was on Assessment for Learning. We decided on this focus as it is a key 

change in the approach to assessment in the New Junior Cycle as being introduced in September this 

year. 

When we discussed Assessment for Learning we looked at the following ares that we felt were 

important in assessing any subject: 

 That assessment should be transferrable between subjects 

 That assessment should inform into life skills 

 That assessment should allow students to become more able to analyse their own 

work 

 That assessment should develop critical thinking in students – focusing their analysis 

on improving and applying the content of their work 

 

 

 

It is hoped that the project will address the following areas in the wider school context: 

 Promote self evaluation awareness in students 

 Develop awareness of criteria used in evaluation 

 Improve their self evaluator skills 

 Develop in students the ability to transfer their learning to different subjects and to 

their broader education 

 Broaden students awareness of evaluation techniques that will inform their study 

techniques 

 

In considering the design of our project we discussed how students were primarily the recipients of 

assessed work and that student were rarely used to assess their own work or to access, evaluate and 

correct their errors. We agreed that in terms of literacy, similar errors were corrected, but these 

were indicated and identified by the teacher with no input by the student. The students role was to 

correct errors for the moment only. 

Discussions with various department teachers indicated that students were often repeating the same 

or similar errors. Further discussion resulted with us realising that this method of assessment was 

short term successful but because that students didn’t have ownership of the assessment procedure 

and hence, were not applying it either studiously or in a worthwhile manner. 

  



Principal: Mr. Michael O’ Hara  Deputy Principal: Mrs Aileen Kelly  
 

Procedure: 

A practical project in Wood Technology was decided on. This project was a towel holder that 

involved the following steps: 

Design – students were given a brief description of the project, parameters that they must stay 

within and asked to produce a design for their project. They were not told how to assemble or finsh 

the project as this was expected within the student designs. 

Each student presented their own design to the teacher and the class for comments. This was an 

introduction to assessment for the class as they now had to critique both their own and others work. 

Suggestions and recommendations were invited from students as part of this exercise. 

Students than proceeded to make their project. Within this project there were a variety of crafts and 

skills including woodturning, joint making, scroll saw work and finishing, 

On completion of the project, the students were each given an assessment sheet (Appendix 1), 

which divided the project into sections and asked each student what their experience on making 

these parts was. This sheet did not ask the students to analyse their work very minutely, but focused 

on their awareness of their learned procedures within each section and thus getting each student to 

acknowledge where improvement could take place. 

The following results are of note: 

 Despite having no prior analytical experience, all students were able to accurately identify 

specific areas that they would and could improve on – for example,  

o Monitoring their progression while using the lathe to ensure that the diameter of 

the piece was constant. They further identified the value of having access to a tool 

to allow for this to happen. The teacher then showed and explained this new tool 

and how to use it. 

o Accuracy at the marking out stage of the project. Students would previously been 

careless with their accuracy both measuring and marking some sections, believing 

that machining would later cover these errors. 

o Time management – most students mentioned the need to take the necessary time 

at all sections of the project to ensure that the completed project worked similar to 

a jigsaw with all the pieces working properly together. 

  

The teacher then spent some time with the group identifying procedures to be 

improved/changed/revised with the class. This took  the form of a question and answer session with 

the students who worked their way through the issues as identified at the initial evaluation stage. 

From this task, we determined that: 

1. Students were able and keen to be involved in assessing their own work 

2. Students were able to give constructive criticism on both their own and others work 

3. Students were receptive to learning from their peers in class 
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Following this project we decided to design a second project for the group. We agreed that this 

project would have a greater demand on the skill levels of the students and the areas identified in 

project 1 would be included to show a conscious improvement by the students. 

We agreed that the brief would be to design and make a bedside lamp incorporating a clock suitable 

for use on a locker in their room. The item should include reference to a hobby of their choice 

Once again each student produced a design and presented it to the class. Greater emphasis was 

placed on the critical analysis of each design by all the students seeking to identify potential 

difficulties and flaws within those designs. All comments had to constructive and solutions offered as 

and where appropriate. 

Findings: 

 Students were more specific and accurate in identifying potential difficulties 

 Students referred to the previous project when making classmates aware of procedural 

difficulties when using machines, etc. For example, to use a calliper to check the diameter of 

wood being turned on the lathe. 

 Students were more receptive to these comments than previously had been the case. 

 All criticisms were openly debated 

The project was completed and once again an assessment sheet was distributed (Appendix 2). While 

there were some similarities to the previous sheet, students were now asked to apply some of their 

new learning to either other subjects or to ‘real life’ setting outside of school. 

Findings: 

1. Students were more honest in identifying errors in their work. These ranged from design 

elements to manufacturing issues. 

2. Students were able to identify and explain how to remedy mistakes/errors in their own 

work 

3. Students accurately showed a transfer of new information as a life skill (how to wire an 

electric plug) 

On discussing the project with some staff, the English department volunteered to apply the project 

to their 2nd yr English class. The approach was slightly different as the teacher looked to see if the 

students could analyse and comment on the play that they were reading at this time. The teacher did 

not give a prompt set of notes on the characters in the play, but instead gave a description of the 

types of characters that may be found in the play and the students were required through discussion 

to evaluate and identify what characters were in the play. 

The teacher reported that the following findings: 

 Due to the lack of prompt notes, the students more accurately identified the characteristics 

of the main personalities in the play 

 The students were more able to apply quotes and examples from their own readings rather 

than try to associate a typical quote to support their choices 

 All students were readily able to associate the characters in the play to other characters 

found in various media and in their own lives – villages/towns 
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This indicated to the group that because the students were allowed the freedom to access the 

material without bias, they presented a better quality of evaluation of the play and the roles of the 

characters. 

The teacher also found that the students retained quotations and associated work more easily to the 

play making it a more real and understanding experience for them. 
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SECTION 3: 

 

Informing and involving staff: 

 

As the project was the duration of the year, it is proposed to disseminate information to staff at the 

beginning of the new school year. 

The aim will be to encourage staff to involve students in assessing their own work under criteria 

dictated by the teacher. When giving the criteria, the teacher will discuss with the students the 

purpose and value of the individual elements of the criteria so that the students will come to 

understand how evaluating work is compiled.  

Working with this will be a revision of the keywords associated with evaluation. These key words will 

be the resource needed for the students to learn how to apply evaluation to their work. It will also 

be the basis for discussion on the differing criteria from various subjects as these keywords will be 

cross curricular. It will be proposed to the staff that these key words be included in the students 

‘Keyword Journal’ that all subjects have (literacy programme). 

Working with the English department re the introduction of the new Junior Cycle material, the 

development of key skills in self assessment will be central in students’ success in the new English 

course. Developing an awareness of what constitutes assessment and how the criteria of assessing 

work is applied, will inform students preparatory and research skills, as they will have a greater grasp 

of the relevance of their work for that assessment. 

 Over the course of our evaluation we also looked at methodologies that we could employ to 

develop students’ self evaluation. We decided that: 

 Group work at the initial stages of understanding the key words in evaluation would be 

important 

 Student involvement in formulation of criteria 

 Student presentation of application of criteria through assessment 

While the project focused on Material Technology, and involved English towards the end of the 

project, it is very clear that the key skills are transferrable across all subjects. 
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CONCLUSIONS: 

 

Following the completion of this project we have reached the following conclusions: 

 Students are keen to be involved in the assessment process 

 With teacher guidance and direction, all students are able to determine appropriate criteria 

for assessment 

 Students are well able to transfer the learning outcomes of their work to other subjects and 

to life outside of their school work 

 Students remember assessment carried out by themselves, or with direct input into 

assessment process, and errors are more readily reduced following this involvement 

 Teachers, with direction, are very willing to allow students in to the process of assessment 

 The skills learning and developed through self assessment can be easily transferred to other 

subject assessments and to broader life situations 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

   

 

 

 

 


